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In 2003, the Oklahoma State Legislature called for the State Board of Education to convene a task
force around the issue of arts assessment. The task force was to “make recommendations on
appropriate fine arts assessment strategies that are aligned with the state academic arts
standards by grade level as adopted by the State Board of Education and known as the Priority
Academic Student Skills and the National Standards for Arts Education. The recommendations
shall be communicated to school districts for use in implementing the assessment strategies for
the district. The assessment strategies selected by the school district may be in the form of
grading, portfolio or performance assessment. The assessment strategies shall measure
achievement levels based on the state and national academic art standards and shall be labeled
as “meets standard” or “does not meet standard”.

The new 2003 legislation, HB 1414, allows each school district to determine the structure of the
assessment strategies to be administered to students in grades three through eight in the areas in
which the student received instruction and are to report the results to the SDE. It was determined
that the task force would work with the State Department of Education in providing technical
assistance to school districts as they (1) develop pilot assessments and (2) plan their assessments

and reporting mechanisms for the 2004-2005 school year.

The SDE determined that arts integration will be the method of instruction promoted and lesson
plans/arts activities and assessment ideas posted electronically, will be the primary assistance

offered to schools, creating an essentially automated, paperless system of technical assistance.

Discussion of instructional approaches beyond arts integration or best practice in arts assessment
were not included in the work of the Assessment Task Force as outlined by the SDE.
Consequently, these other approaches to instruction and assessment, as well as feasibility, validity
and reliability of specific arts assessment strategies and curriculum approaches were not

discussed.

Despite the fact that the Oklahoma State Legislature placed the arts in the core curriculum in
1990 and the U.S. Congress also approved inclusion of the arts in the core curriculum, the wide-
scale implementation within the state is uneven and undetermined at this time. It had been

assumed by many in the arts education and arts communities, that arts education would be



embraced as a core subject, especially in light of research and evidence demonstrating the

benefits of arts education to the development of all children.

Throughout the years since the arts were added to the core and to the Oklahoma Student Testing
Program, teachers and school administrators admitted a struggle with a limited capacity for
implementation, inadequate resources — both human and financial and the general perception that
the arts were a non-essential. With the new arts assessment legislation however, there is the
opportunity to reintroduce arts education and insure a broader understanding of the benefit of arts

education for all students in Oklahoma.

Some members of the Task Force raised questions and concerns however, and the need to
articulate fundamental beliefs about arts education became apparent. Thus, the need for this
White Paper, “Arts Education: this we believe”. Many current national publications reflect the
prevailing philosophy of arts education across the nation. Major research has demonstrated the
benefits of quality arts education in our schools and resources have been directed to support these

efforts both nationally and in Oklahoma.

A common purpose and common goals for arts education must be embraced by the arts and
education communities to maximize the next efforts to make the arts part of the educational
experience of all children. These goals should emerge out of core beliefs about arts education
supported by the field and documented through various scholarly writings, best practice

experiences, research and sound educational practice.

Belief # 1: The arts are in the core curriculum by state and federal law and are mandated
for all students in all schools throughout the state and must be a priority investment of

public funds in Oklahoma.

Belief # 2: Arts education includes four distinct discipline areas, each with a separate body

of knowledge and skills including: dance, drama, music and visual arts.

Belief # 3: Instruction and assessment in arts education must first and foremost, maintain

the integrity of the art form and the creative arts process.



Belief # 4: Instruction in the arts should be delivered in a sequential and comprehensive
manner, building on prior knowledge and linked to state and/or national curriculum

standards.

Belief # 5: Instruction in the arts should be delivered by “highly qualified” individuals, i.e.
arts specialists, knowledgeable and experienced in arts processes, cultural and historical

traditions and creative learning theory.

Belief # 6: Arts assessment is a process that is a natural part of instruction. Portfolio and
performance assessment, as well as traditional written testing are logical, researched and
authentic methods of arts assessment and should include established benchmarks of

proficiency.

Belief # 7: Assessing levels of arts proficiency is a learned skill based on knowledge of the
arts discipline which requires on-going education and professional development in both the

arts and assessment.

Belief # 8: The purposes of arts assessment must be defined and articulated by the state to
each district and subsequent data collection should be interpreted and disseminated to

strengthen arts instruction.

Belief # 9: A comprehensive and thorough arts education includes sequential arts
instruction and experiences provided by a combination of arts educators, classroom
teachers, community arts organizations, artists and arts providers along with field

experience.

Belief # 10: The creative arts process, imbedded in quality arts instruction, contributes to
the social, cognitive and emotional development of children and is fundamental and

essential to the education of all students.

Recommendations to strengthen arts education:
1. Develop a draft for a statewide strategic plan with action steps and timeline for arts

education implementation.



Refine and disseminate the strategic plan and identify strategies for implementation
through discussion with various focus groups across the state.

Examine and support state and national arts education research to inform best practice in
arts instruction and arts assessment. Findings are crucial in both developing a strategic
plan for arts education and in providing on-going technical assistance to schools.
Strengthen the communication network with colleges and universities and work to
establish seamless arts learning K-16, including working toward more required arts
education for pre-service elementary education majors.

Initiate and support arts education opportunities in, after and outside of schools.
Encourage accessing existing state and federal education funds for arts education
implementation such as Title I. Consider low-performing elementary schools as a
possible starting point.

Work to achieve an investment of public funding critical to implement a long-range plan

for arts education reflective of the 10 beliefs in this paper.
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